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Aoyiouikou
2TOIXEIA YNEYOYNQN EKIMAIAEYTIKQN
YAOMNOIHZH
IXETIKH
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NAIAATQriKH AIAAIKAZIA
A. ZKOMNOZ EPEYNAZ KAI EPEYNHTIKA EPQTHMATA:

BaoIkOg OKOTTOG TNG €pEUVAG €ival N 0IKOOOUNON YWWOEWV KAl AVATITUEN IKAVOTHTWY
KATOOKEUNG Kal  dlaxXeipiong MOVTEAWV, TTPOCOUOICEWY KAl TTOAUPECIKWV
EQAPUOYWY Yia Tn dlEPEUVNON QUOIKWY QAIVOUEVWY OE €va EVEPYO, OUMMETOXIKO Kal
opadoouvepyaTikO TTEPIBAAAOY  PABnong agiotroiwvTag eKTTAIOEUTIKA  AOYIOHIKG
MovTeAoTTOINONG.

EpeuvnTikd epwtipara:

A) Tlwg n eumAoki Twv poaBNTWY ot diadikaoia avAaTmTugng  HOVTEAWV,
TIPOCOMOIWOEWY KOl  TTOAUMECIKWY  EQAPPOYWY  yia T OIEPEUVNON  PUOIKWY
QAIVOUEVWY CUPPBAAAel oTnv 0IKodOPNON YVWOEWYV TAVW O €VVOoIEG PUOIKWYV
Emornuwv;

B) Muwg¢ o padntég/tpieg ouvepydlovtal kKal  AAANAemOpoUv  agloTrolvVTag
EKTTAIOEUTIKA AOYIOMIKA HOVTEAOTTOINONG TIPOKEIMEVOU VA  OIEPEUVIIOOUV  QUOIKA
Qaivoueva;

B. ZYNOITIKH AITIOAON'HZH TOY OEMATOZ (kpitipia emAoyng B6€paTog,
ouoxétion Me OI0aoKOUEVO UaBAuaTa, avouevOuEVa PaBNoIakd o@EéAn K.A.TT.,

evOEIKTIKG pEXPI 300 AEEEIC).




KUpio EmoTtnuoviko Medio : MabnuaTikd, Puoikég EToTiueg & Texvoloyia
EptrAekéueva MaBnuata: ®uaikr, NMAnpopopikr, Madnuatikd

H povTeAoTToinOon OUVIOTA E£YYEVEG XAPOKTNPIOTIKO TNG ETTICTNHOVIKNAG £pEuvas aAAG
Kal TnG ekmaideuTiknG Tpdéng (Ogborn, 1990). Me Tov Opo povieAoTroinon,
gvvoouvTal dIadIKaagieg €TTIvONONG Kal XPong MOVTEAWY HE OKOTTO va ETTITEAECOUV
Mia 1 TepioooTEPEG Ao TIC PBACIKEG AeiToupyieg OTTwWG n avamapdoTacn evog
ouoTAPaTOG, N TTPORAEwWN Kai N e€EAynon (ZTaupidou, 1995). ‘Epeuveg oTa TAdioia Tng
OIOAKTIKAG TwV EMOTNUWY KAl TNG YVWOTIKAG Wuxoloyiag €xouv Oeicel OTI, n
epapuoynn NG Oladikaoiag pPovTeAoTToinong ouvioTd ouadlaoTikKG dia  diadikacia
MABnong yia Tov idlo To PalnTA TTou TNV £Qappodel, kal auTd yia pia ocipd Adyoug
(Ogborn, 1997, INMoAiTng & &AAol, 1999):

e péoa Ao TNV TTPOOTIABeIa €mvonong MOVTEAWY, O HaBNnTéEG eKPPAlOUV TIG
I0€C TOUG KaAI TO VONTIKA Toug WovTéAa. H ék@pacn auth €ival éva TTpwTo
Bripa oTnv TTOPEia TNG ETTIYVWONG TWV GUAAOYICUWY TOUG,

e Ol YPOAPIKEG KAl CUMPBOAIKEG avaTTapaoTAoElg TTou PTTopolv va AdBouv Ta
HovTéAa TTaifouv POAO UTTOOTHPIENG TOU CUAAOYIOHOU, £€va pOAO OUVODEUTIKO

NG OKEWNG,
e n Onuioupyia kal n digpelivnon WOVTEAWY, TTAICEl eVIOXUTIKO POAO OTO va

yivouv o1 16€€G QVTIKEIMEVO ETTIKOIVWVIAG HETAEU JaBnTwV PE CUPPAONTEG TOUG
| M€ TOUG KaBNyNTEG TOUG.

Ol paBnTéG, EUTTAEKOPEVOI OTIG DPACTNPIOTNTEG TOU OEvapiou, EXouv Tn duvaTtdTnTa:

A. Maidaywyikoi oTé)XOI
e Na aélommoifjoouv TIG UTTAPXOUCES BIAIOBNOEIG TOUG Kal va SIauOPPWO0oUV
OTPATNYIKEG YIO TNV AVTIMETWTTION KAl ETTIAUCH TTPOBANPATWY.

e Na OdloTuTTwoouv UTTOBECEIG, va  TTIEIPAMATIOTOUV KAl va eAéygouv Tnv
opB4éTNTA TOUG.

e Na atoktioouv 0OegI0TNTEG dlaxeipiong Kal  aglotroinong  TTANPOPOPIWV
(avagntnon, Tagivounon, opydvwaon, TTapouciacn, avamapdoTtacn, availuon,
ouveeon).

e Na ouoxetioouv, va avaAloouv, va oguvBéoouy TIG TTANpoopieg-6edouEva, va
€EAYOUV OUUTTEPAOPOTA KAl VO TTPOROUV GE EPUNVEIA QUTWV.

¢ Na kaAAigpyrioouv T CUCTNMIKA TOUG OKEWN TTOU CUVioTaTal G€ £E0IKEIWON HUE
TN diadikacia avaAuong Tou TTPORAAUATOG OTA ETIPEPOUS CUOTATIKA TOU,
QVTIMETWTTIONG KABEVOG EeXxwPIOTA Kal oUvBeaNG WIag OAOKANpwHEVNG AUONG.

¢ Na €€oikelwBouv Pe TNV avdaTiTuén oTPATNYIKWY ETTIAUGNG TTPOBAARUATOG.

e Na «aTroTToIviKkoTroIoouv» Tnv évvola Tou AdBoug (Papert, 1980, diSessa,
1995).

e Na dnuIoupyACOUV TTPWTOTUTTEG KATAOKEUEG TTPOCWTTIKOU VORUATOG.




Na kaAAigpyrioouv Be€I0TNTEG £KPpacng (TTPOPopPIKoU Kal ypatTol Adyou,
KOAAITEXVIKAG, «YAWOOOG TOU CWHPATOG» Kal eTTikolvwviag (Vergnaud, 1987).

Na ouvepyaoToUv MeETAEU Toug vyia Tnv  emiteuén KoivoUu oTOXOoU
avaTTUcoovVTag TTPOCWTTIKA KAl OUAAOYIKN €uBUvn w¢ PéAN piag oupddag
(Prawat, 1996).

B. levikoi 8180KTIKOi — padnoiakoi oToxol
evikdG AIOAKTIKOG ZTOX0G

Na diepeuvrioouv QUaIKA Qaivopeva Pe agloTroinon eKTTAIOEUTIKOU AOYIGUIKOU
Na olkodopuroouv yvwaoelg TTavw o€ évvoleg Puaikwyv EmoTnuwy

Na avamrugouv  0egi0TNTEG  KATAOKEURG, Olepelvnong  Kal  diaxeipiong
MOVTEAWV/TTPOCONOIWCEWV/TTOAUMEDIKWY  €papuoywy  yia Tn  digpelvnon
QUOIKWYV QAIVOUEVWV.

MapakdTw avaAuovTal ol OTOXOI AVA YVWOTIKO OVTIKEIMEVO:
a. Z10X0I WG TTPOog TN PuCIKA

Na avakaAUTTouv, €@appolouv, TTeipauaTifovTal Pe TIG OXEOEIG PETALU TWV
MEYEBWY TTOU UTTEICEPXOVTAI OTO QUOIKA QaIvVOUEVA.

Na eAéyxouv TTEIpAUATIKA QUOIKOUG VOUOUG KAl OUVBNKEG Kal va Ta
eQapudlouv oTnv £tmiAuon TTPORANPATWY.

Na mepiypd@ouv TNV aAAnAouxia Twv PETABOAWY TWV PUOCIKWY PEYEBWYV KATA
TNV €ENIEN QUOIKWV PAIVOUEVWV.

Na diatutrovouv UTToBECEIg, va TTEIpauaTIoToUV, va eAéyEouv Tnv opBoTnTa
TwWv UTTOBE0EWV Toug, va €EAyouv OUUTTEPACHATA Kal va Trpofolv o€
EpUNveia auTwy.

Na JIouop@wWOoOoUY  OTPATNYIKEG VIO TNV  QVTIMETWTTION KAl €TTIAuCn
TTPpoBANpaTWY PUoIKWY ETIoTNHWVY.

B. Z16x01 WG TTPOG TNV MNANpoYopIKA

Na avamruéouv Oe€loTnTeg  oxediaong, avdmruéng, Olepelivnong  Kai
Olaxeipiong  POVTEAWV/TTPOCOUOICEWY, TTOAUMEDIKWY  EQPOAPUOYWY  Kal
I0TOOEAIOWV.

Na g€oikelwBoUV P eKTTAIOEUTIKA AOYIOUIKA.
Na mpooeyyioouv Tnv €vvola TnNG HETABANTAG KAl TNG TTAPAPETPOTTOINONG.

Na aTTokTAcouV BeEI0TNTEG dlaxEipIong OIAPOPETIKWY TTOAUNECIKWY CTOIXEIWY.

Y. Z16X01 W¢ TTPog Ta MadnuaTikd

Na e€oikeiwBouv pe TTOANQTTAOUG TPOTTOUG QvaTTAPACTACNG TWV BEBOPEVWIV
(oupBOAIKT, YPAQIKI).

Na amoca@nvioouv BacIKEG €vvoleG TTPOCAVATOAIGHOU, UETAPBOAAG pEYEBWY,
avaloyiwv, KAIJakag.

Na S1akpivouv GUUPETAROAEG, avaAOYIKEG 1 UN OXECEIG METAEU eyEBWV.




. ENAEIKTIKH NEPITPA®H MEO©OAQY MNMOY ©A AKOAOYBOHOEI (péxpr 200
AEEEIQ)

O1 paBnTtéc/Tpieg Ba egutTtAakoUv oe dIadIKAGIEG AVOKAAUTITIKAG Kal OIEPEUVNTIKAG
MaBnong péow SpacTnPIOTATWY agIOTTOINONG KAl KATAOKEUNG MOVTEAWV  Kal
TIPOCOMNOIWCEWY TIPOKEIEVOU va OIEPEUVIIOOUV QUOIKA @aIvoueva He aglotroinon
EKTTAIOEUTIKOU AOYIGMIKOU.

Auo dlo@opeTikoi  TPOTTOI  A&loTToiNONG  TTPOCOMOIWOEWY  ATTAVTWVTAl  OTNnV
ekTTaudeuTIK  dladikacia: n  xpenon MoviéAou (model-using) Kali N KOTAOKEUNR
povTéAou (model-building). XpAon poviéhou €xoupe OTavV  XPNOILOTIOIEITAI N
TTPOCOUOIWON TToU OXedIAOTNKE aTTO KATTOIoV AAAO. ZuvhBwg, e@apuoleTal OTIg
OIDOKTIKEG TTPOOEYYIOEIC OTTOU Ol TTPOCOMOIWCEIC  XPNOIYOTIOIOUVTaI WG MIa
OAANAETIOPACTIKA oTpatnyikh. Kataokeur) PHoviéAou €xoupe OTav O XPrioTng EXEl
APECO POAO OTO XTiOIWO TNG TTPOCOMOIWONG.

O1 paBbnTég, Katd TNV €UTTAOKA TOUG PE MOVTEAQ KOl TTPOCOMOIWCEIG O OIOdIKATIES
QVOKAAUTITIKAG MABNoNGg, eu@avifouv OuokoAieg va KdAvouv UTToBEoEIC TToU va
odnyouv o€ KaTdAAnAa TrelpduaTa Kal dgv TTPOCApPHOlouv UKOAQ TIG UTTOBECEIG TOUG
Baoifouevol ota dedopéva TTou cUAAEyouv. Q¢ avTIoTABUIoN TwV SUOKOANIWY QUTWV
TpoTeiveTal N emMTTPOOBeTn TTANpogopia kal dIdakTIK oTpign (de Jong & van
Joolingen, 1998).

H aAnBivy agia tng povreAdotroinong avaduetal OTav O haBnTéG MTTOPOUV va
XPNOIUOTIOIOUV  £VVOIEG TIOU  avéETTUEQV  O€  TTPONyoUUEveEG  OPaCTNPIOTNTEG
MovTeAOTTOINONG TTPOKEIYEVOU va dIATTPAYUATEUTOUV TTIO TTOAUTTAOKA TTPORARMaTA
povTteAotroinong (Forbus et al. 2006). H €ykupn alotroinon €vog eKTTAIBEUTIKOU
AOYIOUIKOU povTeAoTToinong dOev uTTopei va yivel péoa amd tnv €€€taocn Twv Ao
ETOIHWV MOVTEAWV TTOU OUVOOEUOUV TO AOYIOMIKO, GAAG péoa atrd Tnv TTapoxn
EUKAIPIWVY OTOUG HABNTEG va eKPPACOUV TIG IBEEC TOUG, VA EEETACOUV THV EYKUPOTNTA
Kal Ta Opla 1I0XU0G TWV 10EWV TOUG Kal va GTACOUV va OIKOOOPNoouV OTadIOKE Thv
eMoTNPOVIKA yvworn (Koung & dAAlol, 1999).

O1 dpacTtnpidTnTEG £€EAicoovTal O€ DIAKPITEG PATEIG.

H emAoyr ouykekpigévwy eEEAIKTIKWV QACEWY Twv dPacTNPIOTATWY oTnpileTal oTnVv
arroyn OTI n dnuIoupyia VEWV POVTEAWV TTPOG AVTIUETWITION KOTAOTACEWY OTAdIOKA
augavopevou  BaBuou  duokoAiag  pE  eTTavaxpnoigotoinon Twv  AdN
KATOOKEUOOPEVWY  HOVTEAWY evBapplveEl Tn OUCTNUATOTTIOINON TNG YVWONG Kal
YEQUPWVEI TO Trépacua amd Ta amAd oTta OUckoAa. Kdabe véa dpaotnpidtnta
Baoifetal oTIg B£€IOTNTEG TTOU ATTOKTABNKAV OTNV TTPonyouuevn dpacTtnpidTnTa
AEITOUPYWVTAG WG OKOAWOIA yIa ThV avATITUEN CUAAOYIOTIKWYV BIadIKAoIwY Kal wg
OUOTNPATIKOG TPOTTOG ATTOKTNONG EUXEPEING PE TA epyaAeia Tou TTEPIBAAAOVTOG.

Katd tnv euTTrAoK Twv JaABNTWwv OTIC TTPOTEIVOUEVEG dPACTNPIOTNTES aloTToloUvVTal
eKTTAIOEUTIKG Aoyiopik& povreAoTroinong oTtwg Interactive Physics, Modellus kaBwg
kal Logo-like TrepiBdAhovia o6mwg MicroWorlds Pro kai Scratch, wg epyaheia
ouyYpPo®NG Kal TEPIBAAAOVTA  €QApPPOYAG YIa TNV avdmTuén, olaxeipion Kai
Olepelivnon MOVTEAWY, HIKPOKOOUWY, TTPOCOUOIWCEWY KAl TTOAUNETIKWY EPAPUOYWV.
AéloTroigitTal akopa 1o AladikTuo yia avadATnon Kal CUYKEVTPWON TTANPOYOPIWY Kal
TTOAUMETIKOU UAIKOU.




A. ANAMENOMENA AMOTEAEEMATA (uéxp! 200 A€€iC)

H pdBnon oxetikd pe m diagdpewan, Tnv availuon, Tn doKiuA Kal Tnv avabewpnon
MOVTEAWV ATTOTEAEN HIa KPIoIUN TITUXN TNG KaTavonong TNG €MOTANNG, KAl Kaipia yia
va BonBnBouv o1 pabntég va yivouv evepyoi d1d Biou pabnTEG.

Avapevoueva atroTeAéopara:

o Na oikodopAcouv o1 paBnTég yvwoelg kKal OegidTNTEG PovTeAOTTOINONG,
dlEpeUivNONG Kal KATAVONONG PUOIKWY QAIVOUEVWIV.

e Na avamTuéouv evdlagépov Kal OeTIkEG OTAOEIG attévavTtl oTIGC PuOoIKEG
Emotnueg.

o Na e€ehixBouv o1 pabnTég o€ evepyoug did Biou pabnrég.

o Na paBaivouv ol paBnTéG OUOIOOTIKG TO TTWG va pabaivouv. AvapéveTal, o€
avTiBeon e TV TAKTIKN TNG TTapadooiokig dIdaoKaAiag TTou KaBnAwve Toug
paBnTég oTn B€on TTadnTIKOU &€KTN TG 6ANng dladikaciag Kal avatrapaywyou
ETOINWY YVWOEWY, N EVEPYH OCUPUETOXN TOUG Kal rn ouveidnTotroinon atrd
MEPOUG TOUG, TWV MNXAVIOUWY TTOU CUCTAVOUV Kal Olauopewvouv Tn OIKN
TOUG OKEWN.

e Na karaoToUv oI HaBnTEG IKavoi va BETouv evepynTIKA OTOXOUG, VO Kpivouv
Kal va €TTIAEYOUV TTANPOPOPIES KAl VA TIG XPNOIMOTTOIOUV ATTOTEAECUATIKA.

¢ Na avamrtiooouv TTPWTOROUAIEG, VO AuTEVEPYOUV, VO OKEPTOVTAI ONPIOUPYIKA
Kal evepynTikdA.

e Na avamroéouv Tnv IKavéTNTO Vo ouvepydadovTal péoca  amod  pia
opadoouvepyaTikn diadikaoia padnong.

o Na dnuioupyrioouv TTPWTOTUTTEG KATAOKEUEG TTPOCWTTIKOU EVOIAQEPOVTOG KAl
VOIJaTOoG.

E. MOPOI - YAIKA — EZOlNAIZMOX

ATTaITOUPEVN UNIKOTEXVIKI) UTTOSOWMN YIa TNV UTTOOTAPIEN TNG AIBOKTIKAG MNPAKTIKAG:
e Hardware: 'Evag uttoAoyioTrg ouvdedepévog oto AladikTuo yia KABe opdda
MaBnTwv.
o Software: Interactive Physics, Modellus, MicrowWorlds Pro, Scratch
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